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8. Lecturer Analysis          December 2009 – April 2010 
9. Running Student Questionnaire v2    March 2010 
10. Student Statistical Analysis       March ‐ May 2010 
11. Student Interview Preparation       March 2010 – May 2010 
12. Student Interviews        May 2010 – June 2010 
13. Student Transcription        June 2010 – October 2010 
14. Student Analysis          June 2010 – April 2011 
15. Unified Cohort Analysis        April 2011 – January 2012 
16. Final writing up          January 2012 – January 2014 












  2008  2009  2010  2011  2012  2013 
  1  2  3  4  1  2  3  4  1  2  3  4  1  2  3  4  1  2  3  4  1  2  3  4 
1                                                 
2                                                 
3                                                 
4                                                 
5                                                 
6                                                 
7                                                 
8                                                 
9                                                 
10                                                 
11                                                 
12                                                 
13                                                 
14                                                 
15                                                 

























This form is intended as an initial checklist for students/members of staff undertaking a 
research project.  Ethical approval must be obtained prior to starting research with human 
subjects, animals, human tissue and literary or artistic works with human or animal subjects. 
 
Researcher: Mark Tymms 
Email: m.tymms@worc.ac.uk 
Institute: Education 
Status: Research Student 
Supervisor (if PG student): Dr. John Peters 
Project Title: 
Is Personal Development Planning delivering on its 





  Yes No 
    
1. Does the study involve research with human participants who may 
not be able to give fully informed consent (e.g. children, vulnerable 






2.  Will invasive procedures be part of the research (e.g. blood 
sampling, temperature probes)? 
 
  
3. Is there any foreseeable risk to the participant (physical, social, 
psychological, emotional or financial)? 
 
  
4. Does the research involve access to, or the collection of, 
sensitive/confidential data from other organisations? 
 
  
5. Will the study require information about unlawful activity? 
 
  
6. Will the study involve prolonged, high intensity or repetitive testing? 
 
  
7. Does the study involve deception? 
 
  
8. Does the study involve NHS patients, staff or premises? 
 
  
9. Does the study involve testing of animals? 
 
  











:  Date:  
HoI (if applicable)
3
:  Date:  
                                                           
1
 Please note that this does not include projects using general data about people in which individuals 
cannot be identified. 
2
 Please note that a PG student’s checklist must be agreed and signed off by the principal Supervisor. 
3
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PART 1 of this form is to be completed by any researcher (staff or 
PG student) who has answered ‘YES’ to one or more questions on 
the “Ethics Checklist” and forwarded to the relevant Institute Ethics 
Representative. 
 
PART 2 is to be completed by the relevant Institute.  If the project 
is approved at this stage, Part 2a is completed and a copy of the 
form is forwarded to both the Graduate Research School and to 
the researcher.  Ethical Review is now complete.  If it is not 
approved, Part 2b is completed and a copy of the form is 
forwarded to both the Graduate Research School and to the 
researcher. The researcher now has the opportunity in Part 2c, if 
he/she chooses, to address any issues raised by the Institute.  
Once Part 2c has been completed the form should be forwarded to 
the Secretary of the Institutional Ethics Committee. 
 
PART 3 is to be completed by the Chair and/or Secretary of the 
Institutional Ethics Committee.  If the project is approved at this 
stage, Part 3a is completed.  If it is not approved, Part 3b is 
completed.  In both instances, a copy of the form is to be 
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Ethics Approval Form 
 
PART 1 – Details of Research Project and Ethical Issues 
 
Researcher: Mark Tymms 
Email: m.tymms@worc.ac.uk 
Institute: Education 
Status: Research Student 
Supervisor (if PG student): Dr. John Peters 
Project Title: 
Is Personal Development Planning delivering 
on its pedagogic claims? The student 
experience of PDP at a UK university. 
 
Project outline (give brief details of the aims and objectives of the project 
and the methods that will be used; if the research involves human subjects 
you must detail the selection process, sample size and type, exclusion criteria 








  2  
 
Aims: 
To identify, quantify the impact and evaluate the experiences of PDP for 
first year undergraduate students at a single UK university. 
 
Objectives: 
1. To identify the range of PDP approaches being practiced within a 
single UK university. 
2. To quantify and compare changes related to PDP claims in self-
efficacy, autonomy (locus of control), self-belief and approaches to 
learning for students across one academic year in a single UK 
university. 
3. To gather qualitative data regarding student understandings and 
experiences of PDP and their influences on the aforementioned 
dimensions, across one academic year in a single UK university. 
 
The implementation of the UK Higher Education Progress File 
represented a unique learning and teaching project, it aimed to provide 
each student with a transcript of achievement and a means of Personal 
Development Planning (PDP) by which the student can reflect upon their 
own learning, performance and/or achievement and… plan for their 
personal, educational and career development (QAA et al, 2001). Full 
implementation of PDP is claimed to provide a means of scaffolding 
student learners in ways that develop students’ self-efficacy (Bandura 
1993), locus of control (Rotter 1966) and self-regulation (Schunk 2008). 
By promoting a move away from content based models and placing 
students at the centre of learning, the potential therefore exists for PDP 
to transform the HE student learning experience (Broadfoot 2006). 
 
Unsurprisingly, given these claims, and its agreed presence within the 
HE environment from 2005, there have been repeated calls for more 
robust evaluation of PDP in the UK (Gough 2003). Initial enquiries, from 
the systematic literature review (Gough, 2003) through to more 
practitioner focused enquiry (Clegg 2004), have suggested positive 
impacts on student learning but also raised significant issues 
concerning the complexities inherent within both the process and 
evaluation of PDP. Certainly, the complexities of the issue should not be 
understated. While the purposes and benefits of PDP have been defined 
by a sector appointed implementation group, which includes the QAA 
(QAA 2001), by allowing HE institutions to independently regulate their 
PDP provision, both at an institutional and programme level, the student 
experience of PDP has become open to a wide range of political, 
institutional and individual opinions, objectives and agendas (Clegg & 
Bradley 2006). In addition, a rapid and varied introduction of e-portfolio 
support has further added to the confusion. 
 
To date, experimental studies of PDP have often failed to address real-
world implementation issues (Clegg 2004) whilst much practitioner 
evaluation has lacked the necessary rigour (Gough 2003). Subsequently, 








  3  
process, and its quantifiable outcomes, are effectively examined. It is 
therefore the aim of this study to examine both the proposed outcomes 
associated with PDP and the detailed experiences of students with 
regard to its implementation, a process which should illuminate whether 
or how engagement with different PDP practices and processes are 
enhancing student learning experiences as outlined by the sectoral 
agreement 
 
The proposed project will therefore seek to utilize a mixed method 
approach, though which both student outcomes and perceptions can be 
identified. Initially, a qualitative survey of lecturers based on snowball 
sampling will be undertaken, the aim being to identify the range of 
different modular, assessment and tutorial processes being 
implemented within a single institution, as well as the variations in 
emphasis which individual lecturers bring to the PDP process, 
commonly incorporating issues of employability, academic learning and 
professional development (Clegg & Bradley 2006). These findings, 
together with a study of supporting documentation, will then form the 
basis of a purposive sample of subject areas and provision styles, 
specifically implicit and explicit approaches ; concentration on this 
dimension being used to enable the study of non-participating students 
where explicit or modular approaches allow a distinct withdrawal. 
Overall, it is the intention of the study to recognise 12 suitable student 
groups, two from each institute within the University. 
 
In the second phase of the study, first year students registered on the 
previously identified groups, and involved in introductory PDP activities, 
will then be asked to complete a confidential  questionnaire designed to 
evaluate their initial levels of self-efficacy (Schwatzer 1993), locus of 
control (Paulhus 1983), student self-belief (Dweck  2000) and 
approaches to study (Entwistle et al 2002). These personality based 
dimensions have been chosen because they not only reflect the 
expected outcomes as stated by the sectoral agreement, but also the 
more individual areas of focus within PDP, as previously mentioned 
(Mantz & Yorke 2003).  These findings will then be used as a base point 
against which changes in these dimensions can be quantified through 
the use of the same questionnaire at the start of the second year. It is 
not the intention of this study to use the second scoring as a final level, 
but focus will be applied instead to the degree of change between the 
two, thus reflecting PDP as a process rather than an end goal. Similarly, 
the complexities involved in isolating any educational processes from 
its social and environmental context has also been recognised, 
however, it is partly for this reason that a third phase of study will be 
carried out. This will take the form of a smaller qualitative interview 
study designed to not only understand the student experience of PDP 
but to also recognise the individual factors which could have 
contributed to changes within the aforementioned dimensions. Students 
for this part of the study will be drawn from volunteers within the overall 
study, a convenience sample, their willingness to participate being 
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size of the overall sample cannot be determined until the initial 
qualitative work has been completed and the relevant groups identified, 
although it is hoped that 12 study groups will offer a minimum of 240 
students for subsequent study. No payments will be made for their 
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What ethical issues came to light in completing the ethical checklist? 
1. Where the study is perceived as university research, lecturers may 
feel compelled to take part in the study. 
2. Lecturers may be unwilling to express their actual views and 
practices if they feel that any findings would be available to the 
University, and in a form which may enable the disclosure of their 
identities. 
3. Students may feel compelled to take part in the study where their 
lecturer is present upon its presentation and completion, i.e. during 
lesson periods. 
4. Students may feel unwilling to participate where they fear disclosure 
of any findings to lecturing staff, particularly if in potentially identifiable 
form. 
5. Students may not participate if they fear that any disclosure will lead 
to specific judgement statements, such as statements of intelligence. 
6. Students may feel unduly pressured to complete both parts of the 
study or to involve themselves in the interview process, where they feel 
that it would benefit their interactions with staff members.  
 
How does your research design address these issues? 
1. Lecturing staff will be fully briefed as to the nature of the research 
being proposesd. 
2 Lecturing staff will be assured of their rights to both refuse 
participation and withdraw prior to student involvement. 
3. Lecturer confidentiality will also be assured, all interviews being 
coded by alphanumeric letter at report stage and storage. 
4. Students will be initially informed that the study has been designed to 
test the changes which PDP brings about within students. It will not be 
specific about the nature of these changes, but students will be assured 
that they do not reflect judgement areas, such as intelligence. 
5. Students will be informed that it is a two part study, that they are free 
to refuse participation and that the information gathered will not be 
made available to staff at any stage of the study.  
6. Student confidentiality will be assured in advance, participant identies 
will be codified by numbers during both report and storage stages.   
7. Students will be assured of their rights to withdraw at any stage of the 
research, and will be offered debriefing, if desired, at the end of the third 
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8.5a. Cohort A      Score A  Score B  Change 
 
Ann (Age: 23)   
Schwartzer Self‐efficacy    34    35    +1 
Dweck Intelligence      10    6    ‐4 
Dweck Personality      6    8    2 
Paulhus Personal LOC     8    6    ‐2 
Paulhus Inter‐personal LOC    2    ‐8    ‐10 
Paulhus Social LOC      ‐5    ‐6    ‐2 
Biggs Deep        24    25    1 
Biggs Surface        22    20    ‐2 
 
Rose (Age: 18) 
Schwartzer Self‐efficacy    29    30    +1 
Dweck Intelligence      10    6    ‐4 
Dweck Personality      6    8    ‐2 
Paulhus Personal LOC     7    10    3 
Paulhus Inter‐personal LOC    1    3    2 
Paulhus Social LOC      ‐4    ‐3    1 
Biggs Deep        24    19    ‐5 








8.5b. Cohort B      Score A  Score B  Change 
James (Age: 23) 
Schwartzer Self‐efficacy    32    36    +4   
Dweck Intelligence      7    4    ‐3     
Dweck Personality      4    4    0 
Paulhus Personal LOC     12    17    +5     
Paulhus Inter‐personal LOC    24    30    +6   
Paulhus Social LOC      ‐1    3    +4   
Biggs Deep        33    25    ‐8   
Biggs Surface        17    17    0   
 
Shelley (Age 23) 
Schwartzer Self‐efficacy    32    37    5   
Dweck Intelligence      10    7    ‐3   
Dweck Personality      8    8    0     
Paulhus Personal LOC     13     12    ‐1     
Paulhus Inter‐personal LOC    9    8    ‐1   
Paulhus Social LOC      12     5    ‐7   
Biggs Deep        35    30    ‐5     










8.5c. Cohort C       Score A  Score B  Change 
Susan (Age: 21) 
Schwartzer Self‐efficacy    30    29    ‐1     
Dweck Intelligence      8    8    0   
Dweck Personality      7    5    ‐2   
Paulhus Personal LOC     14    9    ‐5     
Paulhus Inter‐personal LOC    12     7    ‐5     
Paulhus Social LOC      ‐1    ‐5    ‐4     
Biggs Deep        32    29    ‐3   
Biggs Surface        20    21    ‐1 
 
Patricia (Age: 21) 
Schwartzer Self‐efficacy    31    25    ‐6   
Dweck Intelligence      8    10    2   
Dweck Personality      8    4    ‐4   
Paulhus Personal LOC     5     8     +3     
Paulhus Inter‐personal LOC    12     1     ‐11   
Paulhus Social LOC      ‐10     ‐6     +4     
Biggs Deep        23    27    +4   










8.5d. Cohort D        Score A  Score B  Change 
Sarah (Age: 23) 
Schwartzer Self‐efficacy    36    33    ‐3 
Dweck Intelligence      10    4    6 
Dweck Personality      8    5    ‐3 
Paulhus Personal LOC     13     19    +6 
Paulhus Inter‐personal LOC    13     10     ‐3 
Paulhus Social LOC      3    ‐4    ‐7 
Biggs Deep        39    38    ‐1 
Biggs Surface        19    29    +10 
 
Elizabeth (Age: 31) 
Schwartzer Self‐efficacy    37    30    ‐7 
Dweck Intelligence      10    10    0 
Dweck Personality      7    4    ‐3 
Paulhus Personal LOC     20     19    ‐1 
Paulhus Inter‐personal LOC    10     3     ‐7 
Paulhus Social LOC      16    10    ‐6 
Biggs Deep        23    23    0 










8.5e. Cohort E       Score A  Score B  Change 
Rachel (Age: 24) 
Schwartzer Self‐efficacy    30    31    1 
Dweck Intelligence      6    10    4 
Dweck Personality      6    10    4 
Paulhus Personal LOC     14     6    ‐8 
Paulhus Inter‐personal LOC    7     11     4 
Paulhus Social LOC      6    1    ‐5 
Biggs Deep        13    20    7 
Biggs Surface        9    9    0 
 
Mary (Age: 22) 
Schwartzer Self‐efficacy    29    29    0 
Dweck Intelligence      10    11    1 
Dweck Personality      10    11    1 
Paulhus Personal LOC     11     11    0 
Paulhus Inter‐personal LOC    8     5    ‐3 
Paulhus Social LOC      11    26    15 
Biggs Deep        18    8    ‐10 
Biggs Surface        15    10    ‐5 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